Ashcroft Academy Year 8 Set 2 English
Scheme of Work: Non-Fiction Writing.  Frame work: Disability and Inclusion.
Ashcroft Technology Academy is a co-educational school. It specialises in design and technology. The school became an Academy in September 2007. There are 1106 students on roll. A higher proportion of students are eligible for free school meals than in most schools. Over two thirds of students are from minority ethnic groups and the largest groups are Asian, Black Caribbean and Black African. The total percentage of SEN students in years 7-13 is 20 %.   We have an Autistic Resource Centre (ARC).    
 The Year 8, term 2 English Scheme of Work (SOW) is Non-Fiction. Within this SOW, students are encouraged to identify and engage with a range of non-fiction texts. This gives the teacher the free rein to explore any relevant areas of interest. This also means that the assessment objectives for the class are focused, allowing for a more structured and cohesive termly plan. 
The “Disability and Inclusion” framework for this SOW was greatly influenced by my background in SEN and my interest in ‘disability and inclusion’. My aims were:
1) To encourage the students to think about the way they see disability.
2) To give students an insight into the daily struggles faced by disabled people and their families (i.e. mobility, lack of support, social care, bullying, etc). 
3) To introduce students to the theory of discourse and difference (using disability). English students should be encouraged to look at the power of language and communication.
4) Introduce students to the different models of disability and intellectually engage them with the debate about disability and disabling barriers.
5) To look at inclusive education as a human rights issue
6) To encourage students to see the benefits of inclusive education. 
It was very important for me that, as the teacher, I ‘guided’ the students’ intellectual considerations of this subject; as opposed to just ‘feeding’ them with the notion that we should be looking at disability from a social model point of view. In this way, students would engage with the issues that govern debates about policy and change; for example, restructuring and financial implications, societal implications, human rights, the issue of freedom of choice (i.e. should disabled people be forced to attend mainstream?) By the time Mr Rieser came to visit on 11th December 2009, 27 out of 30 students could look at disability from a social model point of view. Post-visit, 3 joined the 27 and all were agreed that the ‘social model’ was a beneficial way of articulating disability.  
A range of approaches were taken to embed inclusion and disability into this term’s SOW. As it was non-fiction we started by looking at an article in the Independent newspaper (10/11/09). This was about the mother of a girl with Profound and Multiple Learning Difficulties (PMLD), intractable epilepsy and cerebral palsy. The pupils looked at how little support the family received and the impact this had on their family. After analysing what Tussie Myerson wrote in the article, the pupils came to the conclusion that Tussie wished her daughter would die because her care had become a burden to her and her family; not because she did not love her daughter
The students were then asked (as a non-fiction writing assessment) to draft a letter to the Myerson’s MP on behalf of the family, complaining about the inefficiency of the social services, lack of support etc. The aim of this exercise was to encourage empathy for disabled people and their families and to encourage the students to see themselves as advocates for change in their society (PSHE/Citizenship). The class also considered how people can view disability as an affliction and burden. 
This progressed to a lesson on discourse and disability. The students were introduced to the theory that difference and normality are constructions governed by certain ideologies. We took a close look at the use and effect of  words such as the following:  “us”; “them”; “normal”; “abnormal”; “difference”; “can”; “ cannot”; “able” etc . We also looked at how patronising attitudes influence the way disabled people may or may not see themselves. This lesson was observed by Dr Purchase, a member of the English department, who noted the students’ keen participation. He was particularly impressed with how the unit allowed the students to deal with complex theoretical concepts such as ‘discourse’. He voiced how impressed he was with the students’ standard of learning. 
A continuation of this lesson was the advert made by the Disability Rights Commission (DRC) (see link) http://www.youtube.com/watch?v=k3AeIFup1qY&feature=PlayList&p=961CE6A2D1A552BE&index=0                                                                                                                                                                              The pupils appreciated how the limiting attitudes presented in the advert were reflective of their own approach to disability. Once this was established students were presented with the idea of a fully inclusive education system. This led smoothly on to a debate on “inclusive vs. segregated education” (Speaking and listening assessment). Many started with the idea that inclusive education would have an adverse effect on their own education. The class visualised stereotypical pictures of students “nervously twitching “and “attacking” fellow pupils. Many maintained that segregated schooling was a better idea until they looked at the Centre for Studies on Inclusive Education (CSIE)’s inclusion charter and ‘Ten Reasons for Inclusion”. They were able and willing to see that it was a matter of policy and infrastructure and that with the right support inclusive education was a possible ideal. 
A group reading of Richard Reiser’s “Social Model” essay provided a few students with “light bulb” moments. They were able to understand how disabled people were limited by society’s disabling barriers. Only a few tube stations have lifts, buses have space for only one wheelchair etc. Quick fire questions to students included: “A visually impaired person enters a library, what sort of disabling barriers might he/she encounter?” Students were not allowed to use the word can’t in their answers. They really enjoyed this exercise and it was clear that it had led to highly effective learning. 
I provided students with a folder of the relevant UNESCO document relating to education which also included the ‘United Nations Declaration of Human Rights’. 
Their reading assessment was based on the ‘social model/human rights’ argument for inclusive education. Students re read the Social Model essay and read through the Declaration of Human Rights. They were required to prove their understanding by giving an argument for or against inclusive education using evidence from the various texts/resources. 
As a class exercise, I presented the students with scenarios in which a disabled pupil/person had been refused entry into education or a job. The students had to act as human rights lawyers and identify which articles they would use to defend their client’s case. 
The unit was concluded with a visit from Mr Rieser, World of Inclusion. The students were thoroughly engaged with his presentation. Their work informed their questions to him and they included references to the ‘Salamanca Statement’.  After the talk, several students requested that they be allowed to do an assembly to their year group about disability and inclusion. 
Outcome 
The verbal feedback was extremely positive and as a teacher, my experience with this group on this topic has been one of my most rewarding. Students are now aware of how to ‘talk about’ disability. They are careful with their words and they discuss celebrating diversity, as opposed to highlighting disability, in a derogatory sense. The quality of their written work is high due to their high motivation.
As a result of the success of this unit, the English department plan to incorporate it into their SOW and it will be available for teachers who feel comfortable with teaching it. Pupils intend to draft a proposal requesting permission to start a disability and diversity awareness group at the Academy.  This will hopefully have a positive effect on the school as a whole and add to the already inclusive environment established here. 
Donna Afriyie (GTP English) Ashcroft Academy.
