St.Peters CE Primary, Wapping, Tower Hamlets Yr 4 Geography, Science , PHSE
St. Peter’s London Docks is a Church of England primary in Wapping, Tower Hamlets.  It has a one-form entry from Nursery through to Year 6 with about 220 pupils.  Our pupils come from a wide range of backgrounds with an approximately 1/3 split between Bangladeshi, White British and mixed ethnic backgrounds.  The school has a well above average proportion of pupils entitled to free school meals.  The school also has a large number of pupils with special needs, which includes a number of children with disabilities.  There is also a higher than average number of pupils who have English as an additional language.
We had recently reviewed our Equality Policy and found that the school’s statutory provision was woefully inadequate. Richard Rieser, a consultant in disability equality and teacher, was invited to work with our school to help us meet basic standards in terms of our policy and provision.  The school is very inclusive in terms of its teaching, opportunities and support for pupils and it was felt that our provision should be widened to include our curriculum, buildings, staff and community, but also to include a better awareness in our pupils of disabilities, rights and responsibilities.  While they are very inclusive in their thinking, it is largely intuitive and part of the wider school philosophy.   The children had very little awareness of what it meant to be disabled, the range of impairments people can have and the associated needs.  Therefore, as part of our improvement plan, we also asked Mr Rieser to support our pupils, in particular Year 4, in learning about people with disabilities and the social model of disability.
After an initial brainstorm to see how the theme could be successfully integrated in the normal curriculum, it was decided that the disability equality education should be delivered to Year 4 as part of the normal curriculum with a specific focus on Science, Geography and PSHE.  Mr Rieser came in and helped teach the children in a special day to kick start the project.  In the special themed day the children in Year 4 received lessons about the history of disabled people in society, different medical backgrounds to impairments, the social model of disability and undertook a survey of the local area, investigating how well the local environment was adapted to people with different disabilities.  He also delivered an assembly to the whole school to help raise awareness of the historical view of disability and the achievements of disabled people today.

In Geography the pupils were meant to undertake an investigation with an aim at improving the school grounds (QCA Unit 8).  This was changed to investigating the local environment to see how well adapted it was to cater for people with various disabilities.  We focused on mobility impairments and blindness as the adaptations needed for those were fairly easy for the pupils to understand.  Before undertaking the survey, pupils discussed various barriers that they expected to come across and also different adaptations that were important to a person with a mobility or visual impairment.  They then created a key for a map to show the different features that they expected to find.  Finally the pupils took a walk around the local area.  The pupils were split into small groups and each group were responsible for mapping out certain streets.  The pupils also took photographs of the barriers and useful adaptations that they encountered. The groups then shared their maps, creating complete maps of the area showing all the obstacles and positive improvements in the local area. They did this by discussing the obstacles and adaptations that they found and copying out the partial maps into a new, complete map.  The pupils then evaluated how well a person with a mobility or a visual impairment could move independently around our area and access the different services available.  Overall, the pupils decided that the local area did not adequately cater for either of these groups.  
As a result, they decided to suggest improvements to the local council.  Pupils also decided to complete a survey of the area around their home and compare their findings of that location to the locality around the school.  By changing the geographical enquiry that they children undertook for their unit about improving the local environment to investigating how well it catered for a person with a disability, the learning objectives of the lessons and unit did not change.  However, the children’s response was overwhelmingly positive and more enthusiastic than what I think it would have been if they had merely undertaken a litter survey of the playground.  The topic of Disability Equality gave our enquiry a real purpose and led pupil to carry on with geographical enquiries outside of school.  I also feel that it benefited the local community rather than our school.  Even though the council may not act on the pupils’ suggestions, the local business were surveyed about the access they provided and the parents were involved in developing their understanding of how the environment needs to be adapted to cater for all people in our society, there by raising the awareness of the issue.
In science we added some knowledge based lessons to the QCA unit of Moving and Growing (QCA Unit 4A), rather than change the focus of an enquiry.  When looking at how muscles and skeletons support the body and help it move, the children also considered what would happen if the muscles or skeleton did not function normally.  Case studies of people with Multiple Sclerosis, people with disorders which prevents normal growth, and people affected by the drug thalidomide were studied to give the pupils actual examples of what could happen.  The pupils then went on to look at the accomplishments of people with these disabilities so that the pupils did not get a false sense that a disability necessarily made someone less able to achieve.  This was done through a PSHE lesson.  
In PSHE the pupils also discussed communication between people and how body language and facial expression communicates meaning.  The lesson structure was changed to allow pupils to also explore other types of communication, namely Braille, Morse Code and BSL.  The children learnt to write their names and simple phrases in each.  The children also looked at appropriate language to use when discussing disabilities and names for different types of impairments, as part of our work on communicating successfully with others.
Over all, the theme of disability education was incorporated into our normal curriculum for a half term.  The children in Year 4 have shown great enthusiasm for the theme and it is hoped that further work will be done in Literacy in the spring, when the children look at ‘Stories that raises issues or dilemmas’.  There will also be opportunities to bring in the theme as contexts for future science investigations (e.g. Friction QCA unit 4E).

Outcomes 
While it is hard to measure a change of attitude, a survey of the pupils showed a clearer understanding of the language used to describe disability.  The pupils have a better understanding of the types of impairments that people have and recognise that medical needs, learning difficulties and mental health can be a disability, as opposed to simply the more visual disabilities such as having a sight impairment or being a wheelchair user.  In addition to new knowledge about what disability means, the Year 4 pupils also talk more freely about impairments that they or their friends have, and indeed people that they meet while out on school visits.  They are still accepting of differences but now acknowledge that their friends, and other people, have different needs that need to be catered for and may require special assistance or adaptation.  This is not a ‘treat’ but rather an aid for them to better take part in school life.
It is hoped that the integration of Disability Equality  will be rolled out to the other Key Stage 2 classes in a similar form from the next academic year.  Year 4 pupils enjoyed having a real context for their learning and were very motivated to learn more about the issues involved.  We hope to harness this enthusiasm to focus pupils on their learning across as many subjects as possible.  We are conscious that the links to the theme must not be too vague and that they should fit in with our existing curriculum.  We don’t anticipate this to be a problem however, as with even the briefest look the opportunities to enhance pupils learning through a more inclusive approach are staggeringly plentiful.  We hope that by embedding the theme across the curriculum the pupils will grow up to be more broad minded and understanding adults.
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