Admissions, exclusions, education & associated services

How are disabled pupils faring in each of these aspects of school life? 

	
	Is the school making reasonable adjustments?
	Are disabled pupils participating?
	Are disabled pupils achieving?

	Admissions 
	
	
	

	Preparation for entry into school
	
	
	

	Access to the curriculum
	
	
	

	Teaching and learning
	
	
	

	Organisation of learning support
	
	
	

	Classroom organisation
	
	
	

	Timetabling
	
	
	

	Grouping of pupils
	
	
	

	Homework policy and practice
	
	
	

	Activities to support the curriculum, e.g. drama group visiting school
	
	
	

	Physical education
	
	
	

	School policies e.g. anti-bullying, SEN policies, health and safety 
	
	
	

	How the school evacuates the buildings in an emergency
	
	
	

	Administration of medicines 
	
	
	

	Breaks and lunchtimes
	
	
	

	The serving of school meals
	
	
	

	Interaction with peers
	
	
	

	Information sharing with parents
	
	
	

	Assessment and exam arrangements
	
	
	

	School discipline and sanctions
	
	
	

	Exclusion procedures
	
	
	

	After-school clubs and activities
	
	
	

	School trips
	
	
	

	Schools’ arrangements for working with other agencies 
	
	
	

	Access to school facilities
	
	
	

	Use of recreational areas
	
	
	

	Information for pupils
	
	
	

	Preparation of pupils for the next phase of education
	
	
	

	Exclusions
	
	
	

	
	
	
	

	
	
	
	


Notes:

Key Factors in schools to make Reasonable Adjustments in schools-
The Reasonable Adjustment Project worked in 41 schools across England and identified a number of factors that lead to good reasonable adjustments being made:-

· Vision and values based on an inclusive ethos. An inclusive vision for the school, clearly articulated, shared, understood and acted upon effectively by all, is an important factor in enabling staff to make reasonable adjustments.
· A ‘can do’ attitude from all staff. The attitude of staff is fundamental to achieving successful outcomes for disabled pupils. Where staff are positive and demonstrate a ‘can-do’ approach, barriers are more easily overcome.
· A pro-active approach to identifying barriers and finding practical solutions. Actively identifying barriers as early as possible and exploring solutions using a practical, problem-solving approach has led schools to identify more effective reasonable adjustments.
· Strong collaborative relationship with pupils and parents. Schools that are effective at making reasonable adjustments recognize that parents and pupils have expertise about living with an impairment and will be a major source of advice. Pupils can also be the best judges of what is effective. They can be good advocates for what worked well for them.
· A meaningful voice for pupils.  Schools are more likely to make effective reasonable adjustments where there are strong consultative mechanisms in place for all pupils and where peer support is well developed. 
· A positive approach to challenging behaviour. Combined with an appropriate curriculum and a variety of learning activities, a positive approach to managing behaviour can enable pupils to take charge of their own behaviour and support others in taking charge of theirs. Many schools identified the importance of peer support strategies and of mentoring schemes in developing a positive approach to challenging behaviour.
· Strong leadership by senior management and governors. Strong school leadership that sets a cler direction, promotes positive outcomes for disabled pupils, deploys the resources of the school to support teachers in identifying and removing barriers and keeps progress under review, makes for school that are more effective at making reasonable adjustments.
· Effective staff training and development.  Where staff training and development is given a high priority it can ensure that staff have the understanding, knowledge and skills required to make reasonable adjustments for a range of disable pupils.
· The use of expertise from outside the school.  Other agencies supplement and complement what a school can provide on its own. The schools drew on  wide range of expertise beyond the school from local schools, units and support services, from different statutory agencies; and from voluntary organizations.
· Building disability into resourcing arrangements.  Building disability considerations into everything a school does, including the way it deploys its resources, enables everyone in the school to make reasonable adjustments.
· A sensitive approach to meeting the impairment specific needs of pupils.  A sensitive approach protects the dignity of disabled pupils particularly, but not only, in relation to meeting medical and personal care needs.
· Regular critical review and evaluation at pupil level, at departmental level & at school level ensure that:
Progress is monitored; Successs and failures are shared and inform the next steps; The views of pupils and their parents are sought and incorporated into reasonable adjustments that the school makes.

· The availability of role models and positive images of disability.  Where schools use a range of opportunities to provide disabled role models, both children and adults, this can boost the self-esteem of disabled pupils and have a positive effect for all pupils. This can be supported by positive images of disabled children and adults in pictures, books nd a range of materials used in the school.
The process of making reasonable adjustments for disabled pupils or reasonable accommodations, as it is known in other parts of the world. RAP found that all school visited had started by making adjustments for individual disabled pupils, but as time went on these had become more generalized and built into school policies and procedures. It was also apparent that the more experienced teachers became at making such adjustments the more they incorporated it into their day to day practice and they more prepared they were to welcome children with different impairments into their class.
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Reasonable adjustments in the classroom: a check list 

This is not an exhaustive list of every aspect of planning, it is a list of practical classroom arrangements that teachers working with the Project found useful in thinking of a range of adjustments they might want to make.  

	1. Pre-planning information.

· Have you been given information on the nature and degree of impairment and the access needs of the disabled pupils in the class?

· Have you been shown or do you know how these disabled pupils access needs and personal care needs will be met in the class?

· If you don’t know how the disabled pupils needs will/can be met seek advice from SENCO, Head of Department, Head or Deputy or from other agencies such as Educational Psychologists, Advisory Teacher or Health Professionals.
	

	2. What preparation have you made with the class/ group for:

· one to one peer support

· collaborative teaming

· group work 

· valuing difference of race, gender, ethnicity, disability or religion

How do you ensure that mutual respect is encouraged within your classroom? Are you clear about how to deal with bullying and harassment in the class?
	

	3. Lesson planning: how will you support the needs of all learners? 

Consider: 

- timing, 

- variation of activities,

- types of activities [concrete/abstract],

- reinforcement of key ideas,

- extension work 

- recall of previous work,

- links to future work,

- clear instructions.

· Will the content of the lesson engage all pupils from the beginning? Will there be sufficient variation in activities and pace to engage all?

· Are you able to access specially adapted equipment for some students to enable them to participate fully? 

· If not, can an alternative way be found?

· Will the diversified and differentiated work allow all pupils to experience success at their optimum level?
	

	4. What different teaching styles are you going to use?

· Visual e.g. use photos, mind maps, maps and diagrams, pictures, film clips, wall displays?

· Auditory e.g. use story telling, talking, effective questions, problem solving, clear sequencing, music, singing?

· Kinaesthetic e.g. use movement, role play, artefacts, use the environment   
	

	5. Prepared materials

· Are written materials accessible to all: formats; readability; length; content?

· Scaffolding [practical materials] e.g. writing frames, pictograms, sounds, pictures, objects, artefacts, word lists, number lines, etc, are they accessible to all?
· Appropriate use of augmented communication and ICT
	


	6.Self presentation 

· Have you thought about how you will: react to situations of stress, humour, seriousness, embarrassing questions; offer encouragement to all; challenge the behaviour not the child?  

· Are all the students aware that you might approach the behaviour of some students in a different manner to the rest of the class?

· How will you use your voice in the lesson, eg: volume, tone, and make sure all children are understanding you?
· Where will you position yourself in the classroom and when?
	

	7. Use of support staff

· Have you met with or at least communicated with support staff before the lesson?  

· How are you going to use other adult support in the lesson?   

· Does their use allow all children to be equally included in the class activities?

· If you are using support staff for withdrawal, how do you know the pupils are gaining from this?

· If you are using withdrawal, how are the groups organised?
	

	8. Classroom organisation

· Is seating carefully planned and/or the activity accessible for pupils with:

- mobility impairments e.g. circulation space, table height 

- hearing impairments e.g. sight line for lip reading/ interpreter/ no glare 

- visually impaired e.g. maximise residual sight, if touch can reach 

- pupils with challenging behaviour e.g. in adult gaze; at front for eye contact 

- pupils with short attention span/easily distracted, eg: sit on own 

- learning difficulties who need a lot of support, eg: next to peer supporter

- short attention span, eg: distraction free zone 

· What seating plans are you using and why?  

· Will seating plans make use of peer support and how?
	

	9. How will you organise and group pupils in lessons?

· Friendship groupings?

· Mixed sex/same sex groupings?

· Mixed ability/same ability groupings?

· Specific pairs of pupils working together, eg: stronger reader/weaker reader?
	

	10. How will you deal with unexpected incidents?

Are you aware of the systems for dealing with unexpected incidents, eg:  evacuation, fainting or fits, incontinence, medical emergencies?
	

	11. How will you ensure that all students feel equally valued through their experiences of: 

· the allocation of teacher and support staff time; 

· being listened to/ paid attention to;

· being respected;

· achieving;  

· interacting with their peers.
	

	12. How will you assess the outcomes? 

· Do you have a scheme for assessing the achievements of all?

· Have you looked at alternative forms of assessment? e.g. video recording progress, peer evaluation, self evaluation?

· How will you involve pupils in assessing their progress?
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The Essential viewing starts with a series of short introductory clips filmed in a number of different schools.  The longer clips start with Shelton Infants School and Jake’s sports day.

	School
	Reasonable adjustments
	Barriers

	ESV.03

Shelton Infants:

Jake’s sports day
	
	

	ESV.04

Langdon: Boonma in Science 
	
	

	ESV .05

St Bridget’s:

Callan and Ethan
	
	

	ESV.06

William de Ferrers: Shelley
	
	

	ESV.07

St Clements: 

Alistair

	
	

	ESV.08

Lister: 

Maths lesson
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	School
	Reasonable adjustments
	Barriers

	ESV.09

Fulford:

David in English
	
	

	ESV.10

Whitehouse:

Terri in English


	
	

	ESV 11

Cleves:

Chavine and  Aziz on school trip
	
	

	ESV.12

Eccleston Mere:

Connor 
	
	

	ESV.13

Brigshaw High:

Catherine’s timetable
	
	

	ESV.14

Coteford:

Emily in PE


	
	

	ESV.15

Batheaston: Katie on a local visit
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	School
	Reasonable adjustments
	Barriers

	ESV.16

Billesley: SENCO and the timetable
	
	

	ESV.17

Cottingley:

Space project


	
	

	ESV.18

Ian Mikardo: curriculum 

adjustments
	
	

	ESV.19

Frome: 

Ben


	
	

	ESV.20

Glossopdale:

Matthew


	
	

	ESV.21

Brigshaw:

Caldon and mentoring
	
	

	ESV.22

Langdon: a whole school approach
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	School
	Reasonable adjustments
	Barriers
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