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Introduction

Thinking in schools about how to meet the needs of all learners is continuously challenged with new conception, requirements and the monitoring of what is actually taking place. Schools with a clear and proactive vision or ‘thinking schools’, incorporate such changes into developing their existing good practice, as and when they are proven to be successful. 

Statutory duty

This is the case when meeting the requirements of Special Educational Needs & Disability Act (2001):-

a) an increased presumption of mainstreaming disabled pupils where     parents choose this, and

b) the duty to make reasonable adjustments for disabled pupils,  

c) the duty  not to treat disabled pupils/students less favourably, 

d) the duty to draw up a school access plan.

N.B. b),c) and a) ( as far as admissions and ethos impact), are covered by RAP while d) is covered by APP.

Schools are meeting these new duties to a varying  degree. OFSTED(2004) suggested 50% of schools did not in 2003/ 04 have an access plan, though these were required since April 2003{ See the Access Planning 

Project for further discussion and guidance]. In most of the schools contacted and visited by RAP, to meet the reasonable adjustment duty, they were extending their existing Special Educational Needs (SEN) framework based on the Special Educational Needs Code of Practice (DfES 2001), and utilising or developing their inclusive ethos. Schools do not meet new duties with a blank sheet of paper. Instead they build on their current practice and ethos. Such developments in turn shape management practice and the development of policy. 

There are a number of issues with this approach, awareness of which can help inform schools as they make the transition from policies and practices derived from the SEN approach to the more anticipatory rights approach, based on the DDA. 

1)The population covered by SEN overlaps with but is not the same as those who come under the Disability Discrimination Act (DDA,1995) definition[See discussion in 1.3]. Therefore, schools need to check that they are examining policies and practices, to make reasonable adjustments, to cover all disabled and prospective disabled pupils. 

2) The SEN approach starts from a point of compensating the individual pupil with learning needs linked to a graduated scale of resources and support. The reasonable adjustment duty is anticipatory and owed to all disabled pupils. 

3)The SEN view originates from a ‘deficit model’, which assumes degrees of difference from ‘normality’. The DDA starts from a human rights perspective and is fundamentally about taking reasonable adjustments to remove barriers to the participation and learning of disabled pupils. 

4)The SEN approach has a main focus in supporting individual pupils in their learning and care needs. The DDA duty to make reasonable adjustments applies to admissions, education and associated services and exclusions. In short this means everything that happens in and around schools.

The lag between practice and /or the adoption of ethos on the one hand, and the development of policies including meeting the needs of disabled pupils on the other, is apparent. The Accessibility Planning Project found that even when good practice is present, the school Access policy might not reflect this.  RAP has found that the practice of making good reasonable adjustments for disabled pupils is already embedded in practice in many of the schools we visited. School policy development is present to lesser extent, but most apparent where school are experienced at including a variety of disabled pupils/students with differing impairments.

The process observed and discussed with many teachers and practitioners is heuristic, basically one of trial, error and adjustment. Teachers try out different adjustments to see what works well in their setting or class. The availability of good advice from advisory teachers, SENCOs or inclusion managers, educational psychologists, special school teachers and other professionals can significantly help and short circuit this process. However, the class or subject teacher has to evaluate the effectiveness of the adjustments, listen to the comments of the pupil, parent, Teaching Assistant and others and reflect on alternative adjustments that could be more effective. The ownership of this process of reflection and adjustment by the teacher is a vital part of the process of making good adjustments. [See Fig1]
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The cycle of continually listening and observing, implementing and evaluating is good practice and pre-dates the introduction of SENDA, in Sept 2002. Since September 2000 all teachers have a statutory duty to have due regard to the General Inclusion Statement (QCA, 2000) in planning and teaching the National Curriculum. These principles are set in three sections and, if used effectively, will ensure all pupils have a chance to succeed.

The principles cover:

· Learning objectives
Setting suitable learning challenges so that all children will make progress and experience success

· Teaching styles-

    Responding to pupils’ diverse needs so that they can participate fully and effectively in lessons

· Access
Overcoming potential barriers to learning and assessment including ways of bypassing barriers to learning have been chosen for the particular child.
The first two of these affect what is planned, taught, learned and assessed for the whole class and the last is more to do with adjustments for individuals or groups of disabled pupils/students in the class. They would all constitute reasonable adjustments as they would have the effect of not placing the disabled pupils at a substantial disadvantage compared to their non-disabled peers.

The Primary National Strategy (DfES 2004) and the Guidance on Learning and teaching for children with special educational needs in primary years (Ref DfES 0321-2004 G DVD) illustrate how these principles can be applied to the teaching in a range of primary schools. This provides a very useful source of examples from four schools and explanations of how primary teachers might address the QCA General Inclusion principles in their practice. Diagram from the Primary strategy.
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Building on this model, the RAP project found that there were other factors that were important for schools to examine. To make sure they were being effective at anticipating many of the types of reasonable adjustments that are required to effectively include disabled pupils in the variety of educational and associated activities that take place in and around schools.  These factors, which help to underpin the process of reasonable adjustments, are:

Ethos, Values or Culture, and

Management, Leadership and Policies.

Ethos, Values  or Culture 

The development of whole school values or ethos seems to be important in creating a ‘Can do’ attitude amongst school managers and staff. This was apparent in most of the schools we visited, especially in the schools we have characterised as established or advanced in their practice of making reasonable adjustments. A number of these schools had used the Index for Inclusion (CSIE 2000), which lays great emphasis on ethos as well as policies and practice.

Policies, Leadership and Management 

As has already been noted policies seemed to lag behind both ethos and practice in their development. In one sense this is not surprising as good policies grow out of the shared experience and memory of staff at the school. A number of schools that had recently been through OFSTED inspections did have a range of policies, but on examination they did not often take account of the needs of disabled pupils/students in a way that grew out of the practice of making reasonable adjustments in the school. This is not to say that the day-to-day management was not responsive.  It was, but had often not been codified.  The policies driven by health and safety concerns i.e. Trips policies, evacuation and administration of medicines policies were most common. RAP came across some good policies, which did take account of barriers and provide information on how the school is addressing teaching and learning or assessment of disabled pupils/students.

Figure 3 the determinants of making good reasonable adjustments in schools.
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What was very positive about the schools we visited was the more flexible the approach and the more teachers were supported, but allowed to use their professional skills, then the more what was going on in the classroom and beyond were good reasonable adjustments but this was also just good teaching. This process is characterised in Figure 4
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The importance of effective leadership in the reasonable adjustment process.

The headteachers and leaders of schools have a crucial role to play in developing an ethos that encourages effective reasonable adjustments and putting in place policies, practices and procedures which accommodate the needs of disabled pupils. Many schools with an effective school culture have developed this from shared vision and values, derived from a process of consultation with and involvement of staff, governors, parents and pupils. This process can be stimulated by considering a range of international declarations, national statute and guidance. [ See Resources]

As has been demonstrated in the previous section, schools are at different places on a continuum of making reasonable adjustments ranging from beginnings with its focuses on a particular disabled pupil to having good practice embedded in policy and practice throughout the school. However, even schools that are advanced in their arrangements for making reasonable adjustments will come across new and challenging circumstances. The quality of the school leadership is of paramount importance in such circumstances. The National Standards for Headteachers (DfES 2004) exemplify the qualities, action and role required to ensure schools develop their capacity to make reasonable adjustments.

Statutory Framework
“Commitment to ‘inclusion and the ability of all to be the best they can’.

Is able to ‘model the values and vision of the school’.

‘Ensures the vision for the school is clearly articulated, shared and understood and acted upon effectively by all’.

Knows about ‘strategies for ensuring inclusion, diversity and access.’

‘Develops a school ethos which enables everyone to work collaboratively, share knowledge and understanding, celebrate success and accepts responsibility for outcomes”.

The national Standard for Headship (DfES 2004)
Removing Barriers to Achievement (DfES 2004)  puts forward a 10 year strategy for disabled pupils and pupils with special educational needs and one of its key aims is to improve the capacity of mainstream schools to include a wider diversity of pupils. The effective development of reasonable adjustments is part  of this strategy.
Given that the structure, design, attitudes and ethos of the education system has traditionally supported exclusion and separation of disabled pupils and their subsequent isolation and under achievement; it is necessary to consciously create a climate in schools which supports a more inclusive values and ethos to make effective reasonable adjustments for all disabled pupils.

The ethical environment that informs the values in a school draw heavily on beliefs, and various aspirations contained in international declarations, national guidance and shared aspirations and attitudes of the staff.  The development of inclusive vision and values is seen as an important part of the leadership role in schools. There are many LEA developed school self-review tools that can help schools work out how to develop an inclusive culture, policies and practices, which will help schools meet their reasonable adjustment duties. These are, in the main, modelled on the Index for Inclusion(CSIE 2000/02).[ Resources]

The Index for Inclusion, QCA General Inclusion Statement (2000) and OFSTED Guidance to Evaluating  Educational Inclusion (2000) and subsequent Inspection Frameworks all have in common the idea of identifying barriers to learning and participation and finding solutions. These approaches are underpinned by ‘a social model of disability’ approach which is very useful though it goes beyond statutory requirements. This shift away from the  traditional ‘medical model’  towards seeing disability as socially created and therefore able to be dealt with is typified by the Report of the Prime Ministers Strategy Team ‘Improving the Life Chances of Disabled People’. (Cabinet Office 2004)

The barriers identified are in the main ‘beyond the child’ as opposed to ‘within the child’ factors such as staff or peer attitudes, organisational structures and policies, layout and design of the school environment, the curriculum, methods and practice of teaching and learning and assessment. A school that is aware of its limitations, but committed to removing these barriers is one that will be more able to consider the adjustments that will be necessary to include disabled pupils.

This approach to making reasonable adjustments requires a questioning attitude which recognises it is not ‘business as usual as that view has led to isolation and underachievement for many disabled pupils.
The index of inclusion structures a detailed review of the school by involving everyone connected to it. 

The process, itself, contributes to inclusion and the making of reasonable adjustments.

What happens in a school is considered along three dimensions:-culture, policies and practices. 

· Policies are concerned with how the school is run and with planned change; 

· practices are about teaching and learning activities and developing and using resources; and 

· cultures reflect deeply held attitudes, values and beliefs. 

Changing culture is essential in order to sustain development.

Each dimension is divided into two sections and together these form a  planning framework which indicates areas that may require attention if the school is to develop as a whole.

· A set of 44 indicators, or aspirations for inclusive change, take the review to the next level of detail. 

Each indicator is connected to a series of detailed questions which further refine the exploration of the school”.  ‘How can the Index for Inclusion help your school’ CSIE (2004)
Many LEA’s have now developed their own school self-review tools which can be very useful particularly if they also provide examples of schools in the locality at different stages of development. Birmingham’s (2002) ‘Standards for Inclusion’  does this very effectively and schools can also access the local intra-net for examples of schools which are Emergent, Established or Advanced on each of the 28 indicators. [See note at end of chapter for a selected list]. 

This change process to become more inclusive is essential as it overlaps considerably with the process schools have to engage with to be make anticipatory reasonable adjustments in policies, practices and procedures for disabled pupils. Managing such a change process is a key role of school leaders and it is part of the general school improvement process.

There is strong agreement between different sets of indicators of developing inclusion and school effectiveness. These can be used to examine how the leaders and managers of schools promote and support different aspects of making anticipatory reasonable adjustments.
Enabling Factors

To develop effective school-wide anticipatory adjustments for disabled pupils school leaders/ managers needs to ensure they and their staff ;- 

· develop an ethos that welcomes disabled pupils;

· have a ‘can do’ attitude in making adjustments,

· empower all pupils and deal with challenging behaviour positively;

· work in partnership with parents;

· develop effective systems and practices that meet the impairment specific maintenance needs of particular pupils;

· remove barriers to learning and participation; 

· seek to maximise achievement and attainment for all pupils;

· ensure the implications for disabled pupils are considered in all policy development based on practice review;

· use self-review and evaluation tools regularly, which include all partners-staff, parents, pupils, governors and community;

· encourage staff development and training,

· make effective use of resources  and these are transparent

· work constructively with outsides agencies including LEAs, National Health Service, special schools and voluntary organisations.

1. Develop an ethos that welcomes diversity.

a) “All pupils from local area are welcomed at the school. It’s a very positive ethos. Clearly, there’s an agenda for inclusion within the college.  Which,  I think, has come about because we’re the one school in the town so virtually anybody who lives in the town comes to Glossopdale.  So it was important, right from the very early days, long before I came here, that a feeling of inclusion was developed so that students, whatever their needs, whatever their concerns, were made very welcome right from the outset.” John Hart, Head Glossopdale College, Derbyshire  [ 143 p1 }
b) “I think attitudes and all the staff are very committed to all children, all local children coming. We obviously try and get as much support as possible, but I think you could have all the support in the world, if your attitudes aren’t right about it, its not going to work.”. Jacqui Colby Headteacher Batheaston Primary[, Bath and North East Somerset [114/115 p2
c) “We really believe that every child is entitled to be educated with their peers in the locality, in their community and it’s up to us to meet the needs of children and I passionately believe that all children can be included in nursery”.   Ann Davies Head College Gardens Nursery, Waltham Forest [24 p 20-22]
Pointers to good practice-ethos welcoming diversity

i. The school develops systems with the LEA, Primary Health Care Trust and Social Services to alert them at an early stage to disabled children in their catchment and their likely needs;

ii. Such needs analysis should be fed into the School Access Plan (Planning Duties);

iii. If the pupil has provision or needs provision under the SEN Framework that is made is made available;

iv. SENCOs and or class teachers or in secondary schools heads of year operate systems of early identification of prospective disabled pupils;

v. If the pupil is on the SEN Framework the relevant staff from the receiving school should attend Annual Reviews or IEP meetings in the year before admission to the school or earlier;

vi. The first point of contact with the school needs to be friendly and welcoming; 

vii. Visits by relevant staff to the previous school or setting to learn and understand the adjustment necessary for the pupil;

viii. Interviews and/or meetings with the pupil and their parents are friendly;

ix. Information for pupils is available for them inappropriate accessible formats ( Planning Duties)

x. The SEN provision allocated is deployed in consultation with the disabled pupil and their parents;

xi. Buddies or peer support systems are in place for vulnerable pupils;

xii. Preparatory work has been undertaken in the receiving class or tutor group to value difference;

xiii. Disabled pupils afforded high status in the class;

xiv.  Bullying including exclusion from social activities and name calling is challenged;

xv. Staff facilitate peer support structures such as circles of friends, buddies or pals groups;

xvi. Curriculum activities are prepared in consultation with the disabled pupil and their parents which include information or representation about the child’s impairments. 

2. Having a ‘can do’ attitude

a) “The principle being that the expectations for children with disabilities are exactly the same as the rest of their peer group. They’re not here to be looked after. They’re here to be pushed and stretched and developed in exactly the same way as all other children. Peter Drinkwater, Headteacher Hall Green Secondary, Birmingham [ 75 p6]

b) ”, I think it’s about finding the ways to do things, about creative, flexible responses, it’s about training, development and one thing that’s very dear to me, it’s this idea of empowerment- of allowing people to do what they need to do to benefit the children.   But mostly I would say it’s about, your heart and not about your head Denise Cooney Headteacher, Bowness Primary, Bolton [ 10 p1-2]

c) “This is a school in very challenging circumstances, in a in a very difficult area, with a lot of very challenging behaviour, we have a very positive attitude towards our children and that’s what an inclusive school has to have, we make the school fit the children as far as we can, not the children fit the school. Because some children will never be completely normalised in the way that you think they should be. You’ve got to fit around them and suit their needs.”  Claire Beddington, Head Cottingley Primary  [57 p 14-15].

Pointers to good practice ‘can do attitude’

i. The headteacher is positive and encouraging when meeting disabled pupils and their parents;

ii. The disabled pupil and their parents are viewed as experts on their condition and 
iii. Staff have developed high expectations for all pupils;

iv. Staff have together transformed their attitudes to be positive about difference and disability;

v. There is a supportive and developmental response to staff concerns;

vi. Useful information, techniques and approaches to making adjustments for particular impairments are available;

vii. Staff are encouraged to collaborate to find accommodate disabled pupils;

viii. Staff are encouraged to be flexible in their response to the needs of different pupils;

ix. Safe Temporary adjustments are made to expedite enrolment;

x. Flexibilities in timetable and curriculum content are made as appropriate 
3. Empowering all pupils and dealing with challenging behaviour

a)“The benefit is in the child’s eyes, it’s as simple as that.  It’s the child who can achieve, it’s the child who can take part, it’s the child who makes friends with everyone.. Everybody mixes in and the children are can just flourish together.” Maggie Goodwin Head St Clements, Worcestershire [109 p17]

b)“We know that peer tutoring and peer mentoring is the most effective support that you can you can have”. Kenny Fredericks Head, George Green Secondary, Tower Hamlets [199 p3]
c)“I think children do accept disabled children as their peers. However, they do make considerations and you’ll find that the school is quiet, is well ordered.  And they know that if they run round they may hurt somebody or may bang into a wheelchair.  It really does make the ethos of the school really positive.  Manjit Rai Headteacher, North Beckton Primary School, Newham [174 p6-7]

 Pointers to good practice pupil empowerment dealing with challenging behaviour

i. The headteacher, staff and governors develop school value’s and ethos, which supports pupil involvement in all aspects of the life of the school;

ii. Pupils are encouraged to help each other when it is needed;

iii. Different organisational forms of learning are encouraged in every form or class including  peer tutoring, collaborative grouping, mixed gender and ability groups;

iv. Sometimes pupils can be grouped by their learning styles;

v. Structures are created such as class, year and school councils and all pupils encouraged to participate;

vi. Pupils are encouraged to report to a member of staff when they or someone else needs assistance;

vii. Empathy and the development of emotional intelligence (or literacy), are part of the curriculum for all;

viii. The use of person centred planning tools is facilitated for staff and pupils e.g. circles of friends, circle time, 

ix. peer mediation and buddy systems;

x. Person centred planning tools are used to give disabled pupils confidence to develop and express their views;

xi. Pupils feel disputes between them are dealt with fairly and effectively;

xii. Pupils avoid using racist, sexist, homophobic and other forms of discriminatory name calling;

xiii. The school has a strong anti-bullying policy and pupils are aware that all bullying concerns will be dealt with sensitively and effectively;

xiv. School provides support for disabled pupils who find it hard to control their behaviour and their parents;

xv. School behaviour policy is agreed with pupils, and pupils and staff understand, that varying degrees of conformity to school rules can be expected from some disabled pupils;

xvi. Counselling and other therapeutic interventions are available for those who need them; 

xvii. Where bereavement of pupils occurs for any pupils, but more often for disabled pupils, the school encourages collective expressions of grieve and support for those who need it on a one to one basis.

4. Working in partnership with parents

a)“They are very supportive, there has never ever been, anything other than support for our inclusion.  There have clearly been occasions when if there’s been an aggressive incident it would need to be dealt with, but it would only be dealt with between two children, not between a child with special needs and another child.”. Phillip Friend, Headteacher, Eccelston Mere, St Helens   [ 60/59 p10] 

b)“We were including children, within the mainstream, to about 50% of the time.  I believe that if children are in a school like this they should be included 100%.Children were more than happy to accept that.  Often parents are afraid that it’s going to lead to lowering of standards (having children with those very profound needs sitting next to their child) that their child will regress. . Showing that, in fact, the level of adult support is much higher; in fact the child will benefit more; and as well as that we are not focussing only on special needs, we are a mainstream school.Its allaying the fears of parents”. Manjit Rai, Hedteacher, North Beckton Primary Scholol, Newham [174 p4]

Pointers to good practice working in partnership with parents

i. Parents( and carers throughout) and staff respect one another;

ii. There is good two way communication between staff and parents;

iii. Parents are made to feel that the expertise they and their disabled child have about their impairment and disabling factors are valued and taken fully into account;

iv. Parents are supported in becoming advocates for their disabled children’s rights and facilitators of their child’s  empowerment;

v. The access needs of all parents and carers are known and acted upon;

vi. All parents are well informed, in accessible formats, about school policies and practices;

vii. Parents and carers are encouraged to actively participate in decision making at the school;

viii. All parents feel their children are valued by the school;

ix. If a parent’s disabled child is subject to complaint or sanction that they are both treated fairly;

x. Parents are made aware bullying concerns are treated sensitively and effectively;

xi. Reporting back quickly to parents/carers regarding their concerns on bullying and other matters effecting their child;

xii. Where parents have their own issues which act as barriers to good parenting the school will support and help them;

5. Removing barriers to learning and participation 

a) I think it’s about relationships, above and beyond what you might normally expect, and that’s relationships between ourselves as adults, between ourselves and the child, and between children themselves. I think it’s about not letting obstacles get in your way.. When I came here I felt that sometimes there were opportunities that were missed and its’ taken time and maybe, persuasion sometimes,  to say- Well let’s have a go at it.  Let’s try this, see if it works, if it doesn’t it’s not a problem, we’ll have a go and do it  in a different way,.” Denise Cooney, Head Bowness Primary, Bolton
b)“We do do various settings for literacy and numeracy but these settings are based now on children who are audio learners, visual learners and kinaesthetic learners”. Wendy Dalley  Head  West Bridgeford, Nottinghamshire [96 11-12] 

c)“To teach well in an inclusive environment, its really the same as being a good teacher anywhere.” Jacqui Colby, Head Batheaston [ 114&115 p1]

5. Pointers to good practice removing barriers to participation and learning

i. The school physical environment has been audited for barriers and their adjustment or removal timetabled in school access plan;

ii. The teaching and learning in the school has been examined with the aid of the QCA Inclusion Statement and methods and approaches adopted to minimise barriers for disabled pupils;

iii. The achievement  and attainment of all disabled pupils is appropriately assessed and tracked to ensure they are making sufficient progress;

iv. The school has identified the means of providing alternative formats for written materials;

v. The school leadership team or Senior Management Team has a member who is responsible for reasonable adjustments for disabled pupils and all school developments are examined from this perspective;

vi. The governors, or a committee, regularly examine and monitor  the implementation of DDA duties at the school;

vii. The school has developed expertise in adapting learning and teaching to meet the needs students with  the most commonly occurring impairments-specific learning difficulties, general learning difficulties, autistic spectrum disorders, behavioural and emotional difficulties, speech and language needs and physical and sensory impairments; 

viii. School trips are planned to accommodate the needs of disabled pupils;

ix. Disabled pupils are encouraged and supported to take part in all school activities;

x. Arrangements are made to support disabled pupils in doing their homework e.g. homework clubs;

xi. Staff, procedures and adequate training is in place for medical and individual impairment related needs;

xii. The disabled pupil is encouraged to have a say in who provides support and how it is provided;

xiii. The curriculum and assemblies include the understanding and experiences of disabled people;

xiv. Discriminatory attitudes and practices towards disabled pupils are challenged and altered;

xv. All school policies have been and are regularly reviewed and adjusted to meet the anticipatory nature of reasonable adjustment duty.

6. Seeking to maximise achievement and attainment for all pupils.

a)“We’re not driving by league table results. They could be better.  Indeed, they will be better.  But I think we recognise that there actually is more to education than league tables.  And I think most parents would, ultimately, accept that.  Indeed, we survey our parents, once a year, and one of the questions is, you know, ‘What do you value?’  And exam results never, never comes to be top of the list.  It’s actually things like happiness of the child.  And I think it’s important to remember that.“  John Hart  Glossopdale Secondary  [ 143 p5]

b)“What I always say to staff is that we don’t look at the percentages, but we do look at the value added and I think that is the key. If we can show that a child that comes to us and then goes through our school comes out at  the end with a lot of value added  that’s where we get the satisfaction from. So we get as much satisfaction from the number of level 3s that we get at key stage 2 as from the number of level 4s and 5s. It’s those children who get a level 3 who came to us below a W and they’re the ones that you know we feel really proud”. Martin Davies Head Victoria Park Sandwell [ 82 p24-2]

Pointers to good practice maximising achievement and attainment

i. All staff are involved in assessing learning;

ii. The school has high expectations for all pupils;

iii. Teachers take responsibility for the progress of all learners in their class;

iv. Pupils are involved in assessing and commenting on their own learning;

v. Assessment should be used formatively to encourage the learning of pupils;

vi. There is monitoring and tracking of pupils by different impairments, gender, ethnicity to identify barriers to progress;

vii. There are opportunities for pupils to be involved collaboratively in assessing each others work;

viii. The school has a variety of ways of demonstrating and assessing learning that engage with pupil differences arising from impairment, learning style or character;

ix. Assessment is directed at what is essential or important to learn;

x. All assessments and examinations are made accessible; 

xi. Adequate support such as extra time, breaks and the use of amanuensis are arranged for tests and exams;

xii. Where necessary alternative forms of assessing achievement are utilized such as P-scales, pivots or  Entry Level, Basic Skills, Duke of Edinburgh Awards or ASDAN;

xiii. The school celebrates the achievements of each pupil where they improve on previous personal best; 

xiv. All pupils are encouraged to value achievements where disabled pupils have made great effort whatever the level;

xv. Pupils are given an honest view of their level of achievement and assessment;

xvi. Feedback is given on what pupils have learnt and what they might do next;

7. Ensuring the implications for disabled pupils are considered in all policy and practice development.
a)“At Cleves what we have is we have our deputy head is SENCO.  We felt it was really important that that position eh was seen to be of high status, the Senco position was seen to be of a high status, and her responsibility is to have an overview of particularly the children with needs, but all children, and all children who have some learning needs within the curriculum.  Then in each of the wings there’s a curriculum support teacher who manages a team of staff that is made up of nursery nurses and teacher assistants”. Brigid Jackson-Dopley, Head, Cleves [229/30] 
b)I’m also a role model for the disabled children because it shows that, you know, anything’s possible.  Whereas, when I was at school, that was not the picture I was given.  I was told that people like you work in offices behind desks where people don’t see you.  Sharon Hardman Deputy Gorsefield Primary, Bury {131 p8] 

e)“All, all of our Year Seven pupils go on overnight camp,  field

camp, and that includes  boys, girls,mixed camp, all the children

with statements of special needs, EBD, moderate learning

difficulty, sensory impairment, all of these children go on overnight

camp and participate in all of the activities, including children in

wheelchairs….Because inclusion means being part of what’s going

on. Peter Drinkwater, 

Headteacher  Hall Green Secondary, Birmingham[ 73 p7-8] 
Pointers to good practice ensuring the implications for disabled pupils are considered in all policy and practice development.

i. The school develops a broad and balanced curriculum, which prepares all pupils for life with high expectations and suitable learning challenge;

ii. School leadership recognise that the duty of reasonable adjustment impacts on all school policies;

iii. Links with local groups of disabled adults are encouraged and they input into PHSE and Citizenship;

iv. Effort is made to employ disabled members of staff and recruit disabled governors;

v. Disabled parents have their access needs met and are encouraged to play a prominent part in the life of the school; 

vi. Policy adjustments follow changes in practice and procedures;

vii. Policy development is seen flexibly to allow for adjustments which become apparent from the experience of staff and disabled pupils;

viii. The school expends time and resources on developing an environment which is responsive to pupils emotional needs;

ix. All staff are seen as learners and time and effort and resources is put into staff development around making reasonable adjustments;

8. Using self-review tools regularly which include all stakeholders

 a)“Well I have been a governor for quite a long time.  All my 3 children came to the college, and received an excellent education, and the inclusion was part of that education.  I think the character of Frome, that it’s a  biggish town but a small town, and the federation( of schools) and working together is something that seems to be part of Frome’s history. People in Frome do communicate with one another, and I think that  helps. The head teachers of the schools are certainly very committed to talking to one another and making it a whole education, for the whole town,  community education we have here, so it’s education for all really.”[Margaret Binney, Governor.Frome College Roll 223, p.5] 

b)“I think  the role of the head it’s pivotal, and the governors as 

well, it’sgot to be a total commitment from the governors and the 

leadership...At the governing body it’s actually an item on the agenda every governing body meeting. It’s there because everything you do has to be run past the inclusion. The important thing is, is to make inclusion part of everything that you do”.Jan Millington Headteacher Billesley Primary [ 68 p1-3] 

c)The governors have a very high profile for inclusion.  I mean when they appointed the new head, that was the highest agenda really, that they were going to appoint a head who was inclusive, felt inclusive.  Helen Kennard Deputy Filsham Valley, East Sussex [220]

Pointers to good practice Self Review

i. The school uses  the Index for Inclusion ( CSIE 2000/2002), local LEA self- review tools See Resources or Inclusion Charter Mark http://www.chartermark.gov.uk/apply/sat/index.htm {See Resources]to track progress in breaking down barriers to participation and learning and making reasonable adjustments;

ii. The school regularly involves all staff in reviewing how effective they are at making reasonable adjustments and making suggestions for improvements;

iii. New staff are recruited to the school who support the vision values and ethos and demonstrate their understanding of the need to make reasonable adjustments for disabled pupils;

iv. Pupils at the school are regularly involved and empowered to give their views on how good the school is at making reasonable adjustments, including them, dealing with bullying and creating an environment of respect and success for all;

v. Parents and carers are regularly encouraged to give their views on how good the school is at making reasonable adjustments and their suggestions are acted upon ;

vi. The governors are involved with staff development days and in monitoring that effective self review tools are in place and regularly being used and that changes that arise from this process are made part of the school development plan;

vii. That the school access plan is drawn up following consultation and is costed. implemented, reviewed and revised in light of the changing needs of disabled pupils at the school and disabled users of the school from the community. A senior member of staff has specific responsibility for this process (Access Planning Duty)

viii. That the provision of resources, advice from professional from outside the school, auxiliary aids and equipment is properly coordinated, usually by the special needs coordinator and they are part of Senior Management or leadership in the school( SEN framework)

ix. The school monitors the use of SEN provision to ensure that it is utilised in the most efficient way to support the making of reasonable adjustments for disabled pupils.

9. Support for staff development and training

a)“If you’re going to be running a very inclusive setting 

where children are learning through sign you need to give people time to talk. It doesn’t matter what level they are working at and whether they’re class teachers, teachers of the deaf or deaf instructors, communication support workers they need time to talk. They need to trust the environment enough to be able to say I don’t understand what I’m doing, or this isn’t working, or can you explain that to me, and to do that people need time and time’s always the most valuable resource... Allow them to be honest, make sure that there are weekly meetings to begin with maybe then fortnightly or monthly so people can talk about what’s going well, their successes, but also air their grievances and solve the problems.”  Claire Bebbington Headtecher, Cottingley Primary, Leeds {Resourced for Deaf Pupils} [57 p13-14]
b)“We re-organised from four, seventy minute, periods a day to five, one hour, periods.  One of the problems in a large school is communication There are approximately 120   teaching staff and 70 or 80 associate staff, who have direct involvement within the classroom.  So we’re looking at 200 professionals.  You can appreciate to get 200 professionals together, in… either in whole groups or some sets of, is a huge problem .  So we found that the idea of sending our students home at the end of period 4, on a Friday, thus releasing staff for either whole staff activities or cross-curricula activities has paid huge dividends.  ”. Glossopdale Secondary . John Hart, Derbyshire [143 p5-6] 

c)“We include staff in everything that we do, we really are a whole 

school community, so when we have any training going on that’s 

related  to whole school issues or to individual pupils all staff are 

included in that so it’s teachers, teaching assistants, office staff, 

mid-day supervisors,the cleaners, the caretaker, the governors, 

really anybody who is likely to be coming into the school and 

therefore potentially will have contact with the pupil or will come 

across an issue we include them in the training.  ”. 

Whitehouse Juniors, Anne Hemmel-Jones, Headteacher, Suffolk [232 p7]
d)“I’ve always had that approach and thought it was best practice, is to get everybody involved. So I have quite a distributed management style so that everybody feels that they’ve got to a contribution to make.  Because everybody from the caretaker up to the senior management team has information to give about how we can tackle things. Everybody feels empowered and enabled to contribute to how we’re going to move the school forward”.Lynne Thompson, Headteacher, Trafalgar Infants, Richmond [ 20 p1] 

Pointers to good practice staff development and training

i. The school has ensured all staff have had Disability Equality Training;

ii. All staff are aware of their duties under the Disability Discrimination Act;

iii. All staff are and governors are engaged in developing the vision, values  and ethos of the school;

iv. A representative committee or group made up of teaching, support staff, governors, parents and pupils keeps the process of inclusive school development and the making of reasonable adjustments under detailed review and regularly reports back to the staff, governors, parents and pupils; 

v. All staff have had regular training on the process of making reasonable adjustments for disabled pupils;

vi. The leadership of the school have had an in depth session with sufficient time allocated to embed the anticipatory nature of making reasonable adjustments into the school development plan;

vii. Likewise there has been whole-staff training on the requirements of the School Access Plan and particularly in the area of making the curriculum accessible and making information available in alternative formats e.g. symbols, pictograms, plain English, Sign, Braille, Large Print, computer disc.( Planning Duty);

viii. Staff are able to draw on and use a bank of ideas and programmes of study, which have been differentiated and diversified for different learning levels and styles;

ix. Support staff receive a programme of training that builds on their skills and enables them to make career progression;

x. School resources and time are allocated for staff development to build the capacity of the school to make reasonable adjustments for a wider diversity of disabled pupils;

xi. Quality time is made available for planning and monitoring adjustments in teaching and learning for teaching and support staff in each department, class or part of the school.

10. Transparency and effective use of resources

a)“The most important issue is keeping adults with children, because our children do come into the early years with fairly poor literacy skills, oralcy skills and their social skills need developing. Adults with children who can talk to them, who can talk about taking turns and sharing and all of those aspects really, so our classes are fairly small, that’s very expensive”. Maggie Goodwin, Headteacher St. Clements Primary [109 p12] 

b)“We’ve had an opening up of minds and experiences of our own

staff, during the five year period; and we’ve had huge support 

from educational communicators who are so flexible and 

welcoming of the opportunity to work in… with students in out of 

class contexts, if you like.  We’ve understood the need to employ 

people on higher salaries than when we first came so that nobody 

is being exploited.”  Martin Buck, 

Headteacher Lister Secondary, Newham [179 p2]

Pointers to good practice transparency and effective use of resources

i. The resources available for SEN provision and access within the school budget are clearly identified;

ii. The base school budget, including the portion for Age Weighted Pupil Numbers should be allocated bearing in mind the need to make reasonable adjustments;

iii. The school needs to establish proactive channels to the LEA to get provision and additional resources for exceptional or unanticipated needs of disabled pupils;

iv. Someone in the leadership needs to be aware of other sources of funding for disabled pupils and staff at the school and make effective application for such funding e.g. Sports Council for sports equipment, Variety Club for Transport, Health Authority and Social Services for non-educational provision under the SEN Framework; New Opportunities Fund for after school or breakfast clubs, sponsorship for trips and Access to Work for Disabled Staff;

v. Funding for Faculty, Department or Class teaching and learning resources should be filtered by asking the question ‘Will this maximise access and reasonable adjustment for disable pupils?’ prior to being allocated;

vi. All staff view themselves and are trained to support the reaso9nable adjustment process of disabled pupils;

vii. A portion of the resources for staff training is clearly identified and flexibly administered to support staff development in making reasonable adjustments;

viii. If the school has accessible facilities attempts are made to promote these for community use which can enhance the number of disabled people using the facilities.

11. Fostering strong links outside agencies and with the community
a)“We have very good relationship with our school nursing service,

and they come into school and train up volunteer staff, but staff

here look at a child holistically and believe that learning about that 

is just as important as enabling them to take part in activities within 

the curriculum, because it’s part of the child, So we have teams of 

staff are trained to enable, for example, the administration of rectal 

valium and other procedures”. Brigid Jackson-Doley Head, Cleves Primary, Newham [229/230]

c)“By having subscriptions to our( Warwickshire) learning and behaviour support service we can tap into specialises in learning and behaviour and every new teaching assistant will have in-service training in-house, with those specialists”. Josie Lloyd, SENCO, North Leamington Community Arts College, Warwickshire.  

Pointers to Good Practice Fostering strong links outside agencies and with the community

i. A senior member of school  staff, usually the SENCO or Inclusion coordinator, keeps in regular contact with outside professionals from health, social services and the LEA and Connextions who can help staff train for and make reasonable adjustment for disabled pupils;

ii. Regular meetings are held under the SEN Framework( IEP or Annual Reviews) with a range of outside professionals and issues of reasonable adjustment should be placed on the agenda;

iii. Transition meetings from nursery to primary, primary to secondary  and secondary to FE or HE should involve all the relevant professionals and the pupil and their parents/carers to anticipate the type of adjustments that will be required;

iv. Where Education Psychology services have adopted a school consultancy model this can free EP’s up to work alongside teachers to provide practical advice on reasonable adjustments to teaching and learning;

v. Mentors for children with challenging behaviour can work with pupils and Connextions to ensure smooth transfer to FE or work;

vi. Secondary Schools, with a significant number of disabled pupils, need to appoint someone who has sufficient time to make develop and maintain contacts with employers to make arrangements for the reasonable adjustments that are required for work placements;

vii. Schools need to have good links with Child and Adolescent Mental Health Services so early support, counselling and therapy can be provided for those disabled children who have mental health issues;

viii. Schools need good links with Social Services to ensure disabled children are getting their entitlement to Disability Living Allowance, Direct Payments and other relevant benefits;

ix. Schools should develop links with local Coalitions of Disabled People to provide inputs into the curriculum and support the empowerment of young disabled people by acting as mentors once appropriate checks and training has been implemented;

x. Strong links to local FE colleges for 14-16 and post 16 provision for disabled pupils to ensure smooth transition and that reasonable adjustments are made;

xi. Primary schools need to establish strong links with feeder early years settings and nurseries and secondary schools with feeder primaries at least a year before transfer so anticipatory reasonable adjustments can be implemented for disabled pupils.

12. Working with special schools

a)Burnholme is a school which reflects the community.  And, therefore, everyone within our catchment is very welcome to come through our doors, regardless of their ability or their disability. Yes its difficult. The secondary special school is actually on our campus, which is Applefield School.  We also have very important links with them.  And we’re engaged, for example, in Opera North.  We had a fantastic project where our Year 9 teamed up with the children from the special school and did this absolutely fantastic project (performing arts project). Tony Head Burnholme, York  [165 p10] 

c)“The initial meetings are important. I usually go out and have a talk to the staff and establish who are the one who are really enthusiastic about inclusion. We try very hard to get them on board. We then do a lot of work to differentiate the curriculum. Once we’ve established the areas that we’re going to access and also, to allow the pupils to meet on an informal basis before we begin the formal lessons. So we’ve established a buddy system for our youngsters. Pupils from Granby have been down to visit us and accessed our specialist areas and we now feel that we’re just about ready to begin the work of including them at secondary level”. Chris Wingate who is Inclusion Co-ordinator at Springwater Special School organising outreach to Granby School, Harrogate.

Pointers to Good Practice working with special schools

i. Mainstream schools should establish links with local special schools;

ii. Joint staff development events can be held with the two staffs;

iii. Exchanges of teachers between settings can enhance the understanding of both sets of staff of the adjustments necessary for disabled pupils;

iv. Joint activities and buddying, between sets of pupils from both schools should be set up;

v. Careful planning by both sets of staff for pupils from the special school who are going to have some or all of their curriculum delivered on outreach;

vi. Outreach should have the objective after a fixed amount of time-a term or a year of increasing the amount of time on outreach with the ultimate aim of transfer to mainstream.

vii. Special schools need to be as flexible as possible with staffing to support the outreach process;

viii. Mainstream school staff need to feel responsible for the teaching learning of disabled pupils on outreach;

ix. Parents of pupils on outreach need to be assured their children are safe, not being name called or bullied, are welcomed by mainstream pupils and are having their needs met for the process to be successful;

x. Disabled pupils on outreach need to be supported and encouraged to work and play independently with mainstream pupils.  




Implementing/�putting into practice








Finding solutions








Reflection/ Observation/


Monitor/�assessment/�evaluation








Identifying barriers-link QCA General Inclusion State’





Fig 1. Cycle of making Reasonable Adjustments





Listen & observe  





Implement





Evaluate





Listen and observe








Implement








Evaluate








Increasing confidence of staff and success for all











Build knowledge based on 


Experience





Generalize to other pupils & staff





Adapt / develop policies


Collective Memory





Statutory Requirements


Reasonable Adjustments, Planning Duty, SEN Framework, National Strategy, QCA, etc











Fig 4 Process of making Reasonable


Adjustments to accommodate disabled pupils





Success for all learners


Good teaching








PAGE  
9

